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ABSTRACT‘ ' ’ '

o Synthesizing two priority p;oposals identified by the,
" Indian Educaticn Project of Michigan, this report outlines a proposal
for establishing an Indian Educaticn Center {staffed by American
Indians and advised by a.University Advisory Committee made up of
Indian parents and the Indian ccmmunity) to meet the needs of Indian
students and sipultaneously disseminate ‘information on the nature of
. Michigan Indian education tc the local community and the state at
larg€e (primary duties of the center would be development of: g
inservice training programs for teachers and future teachers; a
Hative American curriculum; a research component to examine causes
and sclutions re: the 75% dropout rate among Michigan Indian
‘students; pilot prcjects; and job training: Programs) . ‘The second -

- proposal is presented as a recommendation coming out of a stydy of
the Detroit. area .{a survey of 105 Native Americans comprised cf 38
~males and 67 females rfanging in age from 16 to 78 years and residing

~ toth in Detrcit and its outlying areas) which-calls for an

‘Indian~operated day school in the Detroit metropolitan area that is
‘separate frem the Detroit Public School System (starting at the
.€leméntary level and offering courses ip Indian history, languages,
arts and crafts, culture, singing and dancing, and religion). (JC)
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ABSTRACT

The following report is a.study of the feasibility-of establ i‘shing an

_lndi;cm Academy i Michigan. it was conducted by two Indicm's Larry Marhn,

the director, and Joann Morris, assistant in charge of the Detroit sfudy’.‘. FUndsv
were "‘uuthofized l:.)y the Michigan State Leéislufure in the spring of 1\'972. .‘<'v:1.nd
chonneled through Cenfral Michigan Umversny in Mt. Pleasanf The com/-.-; .
plefe reporf, ranglﬂé.m 245 pages wnth appendices, has been abrlclged for
con.v‘entlem‘ perusal, but is readily available fhrpugh the OfFlc’e offlnsfruchgn
and ‘Re_search of Central Mic ;gon Unl‘yersn’y

The report mdlccfes !hat fhe[presenf Mnchlgon school systéms are

° I
Fcuhng to educofe Indlon children ~- &5% drop out -~ and fhcxf most orgam—
t'

zational efforts are inadequate in decﬂlng wn_f'h_the real educotlonol-socmi—
. . - ‘ ‘\ S v < ‘ . .
economic needs of the lndi"an’commui—fi%ies (See complete report, p. 53).

= Two praposals are made fo alleviate the situation. Proposal |

o

Pl

. recommends establishing an Indian Education Center at Central Michigan

)

University which would meet the needs of Indian students dt the university
level and would at the same time disseminate information fo the local com='
* munity and the state at large on the hature of.Indian education in Michigan .

Among its primary duties, the center would be responsible for developing




in~service training programs for teachers and future teachers, for developing

a curriculum in the study of Native Americans, for helping to establish pilot

TTT———programs using such a curriculum, for conductfng research concerning i‘hg

\\\\\

éauses of aijd solutions fom'ia:\ndgplouf rate, and for- esfcblishihg
job training érograms. S'Uch.o center would be staffed with [ndian personﬁel :
and would be adlvised by a University Advisé.ry Committee made up of Indian |
parents and the Irw_fiion comrﬁunify.

. Proposc:l' Il recommends estoblishihg_aﬁ Ir:dianjoperafed‘.doy school
fn the Defroit metropoiitan area séparo_fe.from the Detroit Publ'ic; Sc:?;ool SySfem. .
It should start at the elé?nenf_qry leyel and offer coq;ﬁes in Indian his.fory,- "
|dnguoges, arts anSi crafts, . culture, -singi_ng and dancing, arnd religion. it

should. be planned and govemed primarily by Indians, utilizing I}\d_iqn teaching

personnel .

The report contains the following'recommendation:

One of the characteristics of most Indian communities

>

cmd organizéfions is a.deep appreciation for immédiqfe

results .... Al_fhpug_h surveys mdy Ee tolerated in
Indianzcommu’hifies, they are frequently resented. -
~ Only when the reécgarch is ;J'nifed with some type of‘{

immediate action does it seem acceptable (complete

report, p. 35).

o

The statement indicates clearl); both the concein of the Indian people for

their young and the urgency of flr_;.eir‘sifuaﬁon.‘ _
ii
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“INTRODUCTION

“in the context of the issuesh-rc‘ised in the 1969 report made by a
special US Senate Subcommittee on lndicr.l Educc%ion,] the State of
Michigan is interested in viewing the Indianeducational needs in Mlcmgcn
and in re—evaluafing its r".espon.sibilify fo 3ndicr3 people. Michigan is one of
the few states .f'hu? Hos;‘fcken vpon itself full reéponsibiii,l‘y for the ed%;cction
of its lndiqn pedpl;. (éublic Ac“f.No. 95, 73rd Congress, Senate 2152
Appro\nd Februcry 19, 1934). This rgises"';he question of whefh.e;r.or.'no'f the
st cfe s educahoncl mshtuhons are able fo do an cdequcfe iob of ;ducuhng e .
lnd'c!n children. | o oo -

Accordfng to statistics in the tribal office qf the Chippewié—chincvy
Indian reservation, 7580 percent of Indian students dmp out of high school

before graduation. These FigUres are not very fauch difFerenf from the

socio-economic study made; oF Mlchlgan 5 oF“-reservchcn Indians i in

' . 2 ’ . .
November, 1971. This sfudy reporfs fh:zi' "al most fhree-qucrfers of the #

N

Ty, S., Congress Senate,  Indidn Edur_chon A Ncﬂonal Tragedy --.
A Nchonal Chcllenge, S. Res 80, 91st Congress, st Session, 1969. ’

2Touche, Ross and Compcny, A Survey of the-Socioeconomic
Status of Michigan's OFf ~Reservation Indians. Lansing, Michigan; The
Governor's Commission on Indian AFTcnrs, Touche, Rdss and Company,
1971 o : v _
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Indian household heads survey.ed had not grqduafed from high school, nor
had the vast m'diérify of their spouses. "3 This indication of Mi.chigcm Indian
dnopiou; rate is slightly higher than the-national Indian drop-out rate of
60 percent. The obvious questipn is "Why are these Figureg so high ?"

The only e‘ffo'.rt to fin-d answess fo this at the Chippewa=Saginaw
reservation has been through the tribal education committee. The local
committee, after reviewing fhe records of Indian c'n%!ydrere in the public
schools, discovered that they had consistently low scores on State assess-

- ment and Stanford cchievemenfltc.asfs and a corsistent record of high
absenteeism. After some achol'ys:is, initial reasons for these facts were
offered: inadequate housing, insu.Fficienf income ¢f Indian c‘ommunity,‘
and a lack o‘f'communicofion between the school system and the Indians.

~ther more basic reogong include the gr‘dduolb breckdgwn of the Indians'
cultural traditions, a lack .oF. knawledge of their Qnique réicﬁo'nship to the
F.ederol government, the disparaging viewpoint conc\erning ln;ions in

.' American Hisfory-céurses being taught in the schools, and various levels

_of social isolation-experienced by impressionable Indian youth. (See’

o

complete report, p. 18).
A significant observation concerning these facts'is that very little

!improve‘menf is being attempied in the local publiE‘Lschool systems and the

3Touche, Ross and Company, p. 46.
2
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University community. Only with the availability of Johnson' O'Malley
funds {a Céngressional tndion Education Bill) would the local public school
systems invesfig@#e\‘he need and allow certain types of innovative programs.

On the University level, Central Michigan University responded when a state

Is

- legistlative appropriation (the Indian Academy Project) was made available

“to the school. In anclyzing the response of the school systems and the

University in the thf of the complex problems of the Indian people, it seems

that the help indicated above could be only the beginning of a much more

basic program. _ ¢

©

THE APPROPRIATION | B

o

AN

In an effort to counteract the prdbl em§ \Sf\!ndign educatior:,
severc:i membe.rs of the fcculfy and staff of Cepfral \Ib\ichigah’ Universify.
initiated pians for esfabi»ishing o residential Indian Acddemy sponsored
b)lz Cenfr<:;|_ Michigan Univérsify.4 An Indian Academy Committee was

formed to initiate and implement procedures. A legislative appro-

priation of $20,000 made possible a feasibility study oF,,fhe' Indian

'/ Academy proposal during the summer of 1972,

The $20,000 state appropriation meant many things to the Indian

pecple. It meant the chance for Indians to determine their own needs gnd

Coples of Much;gon Academy of the Indian Nations: A Prpspec’rus
ond A Proposal_to Establisn the Feasibility of a Michigan Indian Academy are

- available from the Of ice of Instruction and Research, Central Michigan
" University. ' S .

© 3 '
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the possibility of initiating their own programs. It meonf.’fhaf an Indian
staff énou!d play the key‘ role in the administration and design of this project.
It meant a cooperative and supportive relationship with é;nfrcﬂ Michigan
University. It allowed for proper monitoring and control of the funds while,
.af the same time, doing some solid work that needed to be done. It pro~
vided a learning experience for. the various Indian people who took part in
the project. It sﬁmuléfed focal people to develop their own programs. In

relation to the generai objective of the program, it resulted in the discovery

of many possible options for meeting the problem of the Indian drop-out.
THE STUDY -

fri the beéinning, it wcs'assprﬁed that the vreserv_clfi(‘)n community
(3nv§|‘vi‘h9 the four reservatidlr‘i'sk)‘ was the mosf\crificclly n;aeidy co‘mmunify.
" It made sense from that point of view to favor co_nside~rc|ble help to the
reservation community . Yet preliminory‘inv.esﬁgofions' disclosed the fcncfl
that Detroit hod by far the greatest number"of Indians. Since the ‘Michigon'
Indian popuiat;ion is widely scattered, two trips were made in early sum'mer'rl
to explare the need in other areacs. dﬁe trip touchecf the fowns of

Charlevois, frcver’sé City, and Peshawbestown, referred to hereafter as the

Northwest\Michigan area. THe other trip was made +» Grand Rapids where

_an esfi'mofe\'d‘,'(800 Indians re}sidé{.
The procedure of determining which area should have p";iori”fy in
| /- jﬂ 74 . (, . g . 5 v
this study i;f'woivegj’f some careful-and sensitive exploration into these areas
. i ;

/’," i ,-.,); . - 4



. " ~-L._. — e .
with Indian people. Three questions were posed in the various meetings

and discussions with Indian people: (1) Whof is the ;aducafioncl need in
your area ? (2) What ‘is the program that will best meet that need ? (’3/) Are
the Indian people willing to éommif themselves perSOncHAy to insure the
success of the ven‘ru‘ré? In addition fo. having these quesﬁons aﬁswered,
there was an effort to solicit endorsement of the project from the ln%ﬁon
pegp!e of the various areas. (For an account of the gene.rol.responﬁes to
fl:\e&':i;‘rp]ecf in each of the areas, see the complete report, pp. ]4-&1 D
...‘.":Prviori:‘ies for the Indian édu;ofion Pro’ieé._:'f, bésed on the documental
facts from key. indidn areas, were established in the f;:llowing order

1. Central Michigan Un"ix)ersify and fhé”Saginav»f:_:-’ =

Chfppewa Reservation relatioln's,hip; : .
2. kDefroi'r‘s Indian School ldecn,
3. Grand Rapids and its'need for community orgahichi(?‘[‘l_;,.,» T

4, The Northwest area with its moﬁva_tiqnd-l‘_.‘c__qmp;'-cj_nd_ '

- O'Malley pr‘Q:g_rq_mls";""”“ - o

Only the first two priorities were studied fo"any degree. Proposal | speaks
N

to 'rhe estcbhsl*menf of an Indian Educqhenal Center dat Central M:chlgon

Umvers:’ry Proposal 1 decls wnfh es'rabhshlng a school in the De’rrol’r area. .

v -~
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FROPOSAL I: AN INDIAN EDUCATION CENTER
AT CENTRAL MICHIGAN UNIVERSITY

The esfcblishmenf,of'ah Indian Educational Center ot Central
*Michigan Un?vers‘ifyjfwill help correct the serious lack of edbcation exper-'
ienced by the 20,000 Indians in the State of Michigan. ; The generci

communifyﬁ._,gl'so needs such a Center, nofvonl)}"_fo“ful‘ﬁll its legal respon-

: sibilify to its Indion eifizens,‘ buf also to COrrecf Seri.ous.rccicl polcrichion. ‘

that has. developed befween fhe local commumfy cnd the Indian reservchons.

] . N S

A publlc school sysfem can Fulﬂll |1s~educchonc| role wxfh fhe eFFechve
pcrhcupchon dnd supporf oF its cmzenry. IF fhe pUbllC school sysfems, -

including the sque-supported\umversnhes, are to be eFFechve wnth Indian
‘children and students, fhey A"musf‘hcve the participation and support of

Y »
5o r

Indian p‘eof:l”e"f“

HI"fOl’ICCl“y, the sfcl'e umversmes hcve nof been geared 1‘0 meet
T8y . . Y

~ the unlque@ducﬂloncl needs of the |I’Id|Cln people. They have set cerfcun

fypes of standqrds wh|ch m‘ak'e it somehmes impossible for Indians to

‘attend. The costs of getfingfcfenivers_ify educcfi“c_;h have sky-rocketed;

while most Indians the poverty level remains constant. - University staffs |
. 4 N i ' .

contdin few if any Indian people, even in areas of Indian settlement, and -

most of those few are not ins any deeisi:on-mckirig capacity. The educational
néeds of Indian people, like others in 'fhisAsque, dare both changing and -

constant, and any significant improvement-of educational status will involve

A

y yeci'sf.orf hard work-and faith in one another.

A o 6




Alfhough the Indlcm Educcmonal Cenfer poncepf speci s dnrectly

' to the possibility of constructive Indian self—help, it ulhmotely fulfllls a

bas:c need of fhe total community in Michigan. H con’enhonce the efforts
-of the public school systems tc se of education for'all.
" Such a center can help infou, .. -ommunity aboui indians living .

in the community foday, as well as Indians in the remote past. Indian ihput

at Cenfrol Mlchlgcn Uch.a.i‘y, !’:o_wever, ought.-n_ot fo be merely an ad hoc' .

arrangement, buf an mfegral part. of its desngn. Good faith musf be demon-
7 ¢ ‘

strated by fhe Unlversny in mcludmg Indldns on the Fcculi‘y and sfcff and
in the student body. The furfher |SO|cmon and neglect of Indian educational
: aneed which' hcs been demonsfrofed in the national averages of school drop-
outs should‘nof exfend its pcrfernimfo Central Mnchlgcn Umvers:fy

A recenf repbrf fo fhe Presndenf of the- Umfed Stafes by the 1970

thfe House Conference on Chlldren confcnned a recommendohon for fhe

»
.

5 .
_,Fundamenfal re-desugmng of educahon . It includes the suggeshon that -

) fhe process _musr”(]) identify heeds, (2)‘defermin‘e Eequireménfs, (3) select

“

.alfernahves, (4) lmplemenf and (5) ccmhnuolly evoluofe and revnse.
Specific queshons and. suggemons for each of these areas except number

five are Iusfed be_low.' ’ i o ;

'5Reporf"to the Presi'denf; White House Conference.on Children .
Washington, D.C.: U.5. Government Printing Office, 1971.




Requirements: RPN

Needs:

Consider the lhdian student's needs. By what means can his
learning opportunity be made more responsive, indiv_i'sc‘iuualizéd, ‘

“and humanized? Who is he ? What does he already know ?

What does he need- to lear : ur is his ‘lea‘rning style ?-

.

. SN

What are the requiremerits fqi( satisfying thdse Hcﬁongin‘g needs? :

of qchievemen\f'w'ill get him where he wanis to go?

Alternatives:

What are the various ways for the student to achieve his

- ggais? Should the student himself be involved in deciding

and selecting altermatives he is going to use ?

Implementing Change in Instructions

Goal: To esfo.blish:a'felevorif education for Indian students

s

.

in the existing university structure.
Methodology:

R .

a. * Establish a Un:i'versify Ainsory\Commiffee made
up of Indian parents and the I_ndioﬁ community.

This should be a status group with access to the

Q

" President .

o

b.  Establish working relationships with appropriate

departments.
8
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 What are the ways of satisfying the réi;uireménf? Whdf degree ' .
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c. ldentify needs of fhe students through a common
effort with the adv;sory group.

d. Relque the needs to insfruéfioﬁ»él resoufces within
the universi.ty .

e. \As:ses; the limits of university resources fo meet ne\ed

-~ate and utilize other resources to ‘meet the iden~

.fied need. .

A IF change is to be .efdfective on tlr‘\e..ins‘rructii»on.dl‘!:g-:v‘el, a number‘of .
. pe;ople hd\_/e.f’(;) be i'nvo‘lve.d .. 'Thesé lnclude(] ) ~f'he.‘lnd.icn .Com.n"l.i.ttég_, (2)
fhe fcculty and the administ Hor, in>c>| Udiﬁé Speciﬁl"‘émpﬁdﬁs. \;vi‘fhinfﬂ{'é"
School of Education, and (3) i’he Sfudeﬁf.' o ‘ ' //
The mvolvement oF the Indlcn Commlttee; is a key Fcctor in; n{ckmg
_ ‘the university ccc’_éssiBle to the Indicn community. Thls grbup éls\g serves as -
a WQy For fhe umvers:fy o cddress its concern fo the Indian. communlfy.v The
.',‘grath ;s eSpeCIG“y valuable in enhcncmg the |ecm|ng procéss if there are
,lndlcns in thev,clcssroom.vv It gefs mvolved |denfifying r;eéds such as Fobd
clothlné, housing, medlcc|°needs, fcmlly breckdoWn and govemmentcl
" relctlonshlps Indlc;s have a right to express ‘their needs and to help ful fill
them. They have a rnghf to express dlscgreement pcr'hc:pcte in dxscussuons,
- come to their own undgrsjgnding of |qw cnd ordc;r, and speak to su?:h issues

in the Indian community as-seasonal life styles, mobility, and death in the

family.



- The involvement of the facul ty is also a primary factor. They have
o the job of teaching, which involye:s"':‘sele,cfing materials, organizing procedures,
S o7 utilizing certain methods, identifying lack of facilities, suggesting innovations,

L ~~~“~,g:'hd relating to the students, They are the ones who are personally involved in

c+has success or failure of the Indlan student.
! .__"'\_ ~ e‘
Eaucofional Th }
A . .
T . va .y of theories can be ufilized in the process of education.

o

Many of these moy conFllcf with Indian ilisughts and vclues. ‘Many others .
v o could be comblned ina very excmng learnlng experience. Uhlnzchon of

fhe usuol fheo ries by the school sysfem may nof be opproprlafe for some .

Indlan students ond fhls theory mcompehblhfy may contribute fo the

, .students' pbo"r ochievemenf in .school and fo the lack of rei evant programs

“The many good’ pomis abouf the usuol fheorlés sHould be USed approprlafely, A
. . g <
s hoped however, fhcf lndlan vaews, roo can be uhllzed in the. fecchlng

v

o situation where fhey are oppmprlcfe. _

gL

LA | counsellng, .rafher than taking the parenf and chlld separately

“and treating them only in episodic*relafionehips, one could osk\‘ Indians How
. o ' . A \;'\ ‘
 to/ utilize their traditions in counseling.j In relating to the community, one

“should not simply urge ‘a standard béhavorial mold, byt’,sh'ould enequroge'
- constructive expression of difference. In group experiences, one should
take ‘nof‘onlyﬂ the .teacher-student relationship of the group, but should also

~be Willing to explore the significance of clan and family:relationships in the

.

10
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teaching process. In respect to cominunify groups, the rules and regulofioné
rélq;ed to law and order haye::: beoring.o'h contrel, but a wider understanding
s of ofssimilofion'processes céuld:v'ery Well accomplish a longer lcéﬁng effact.
Working with staff, Foculfy, and administration is usuol'ly'séen as an admin~
i_strofivé-level conce?n; therefofe,’ in the coordination of commUnifies‘dnd
mdrvnduols the USIUG‘ prochce is to have specnoilsfs or e).pérts do the |ob
S . The Indian way, howr r, is- bcsed prlmorﬂy on hofol porhclpohon. Concems

involving people are regarded.as personol concerns with personal dimensions.
S P - ) s . : .
' : : . . - 2
R at stake; therefore, generalists are sometimes needed.
& . . : . L.

4 . P . - ) ) e

Preparing the Noh-Indian for Change

There is a i.of. of education to be occom‘pl'isf)ed not only wifh'lndions
"‘c"A gt

=

but olso Wlfh non~Indians. This is nbt meant m ony negohve sense; but os’ :

>

a pomf of focf.» Any cnange wi ! occur much more eosny lf fhe people are
. 9.

s

open o chonge. The Shormg ond exchonge of ovo:loble knowledge is an
*'7: mporfdnf aspect of the pmc;ess of change ::nd was; Focihfoted in many ways
.. by the ocfivif/ies fn.jolved in fhis.sfij‘dy . ‘
| The highlighf of the project in this regbrc; \;os fhe .ln'dioh Symposium
held i in September, ]972 Admnnns?rcfo_r:;:\_ci—_Foculfy of Cenfral Mlchlgon
Umve',,.s,fy, \_P“nC'P_F_‘lS ond feqchers of Mlchl’gon public kchools in_‘lnélion
ettlement ore<.Js>, membe_r# of the Dé‘rnoif Schobl Board, and represeni‘“ofivés'

of the State Deporfmenf of Education were |nvm-'-d Speokers included

Indian leaders’in e dcohon from many areas oF fhe counfry. The rasulfonf

is
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interaction between Indians and non-indians concerned with Indian education
provided a positive and creative planning experience for those involved, It

was génerally felt that more experiences of a similar nature would be highly

@

valuable . -

Central Michigan University has evidenced, in many ways, a

sincere interest in developing Indian programs:

~ 1. The Academy Committee is interested in the Indian
PR I * Education Proiec;f‘.

-
]

2. The Un%vémify,Educofioqal Sléills Center is actively.
:ihfereslfe.d‘ in developing supporf'ive ond/br reme:g-,idl“ |
seigi/i_ces. , B |

C R . ‘ :

3. The Institute fQAr..~=P‘gé!_r"sono| and qu.eer Developmenf.ji's‘
?.n’fiares'féd in ;d_pcaﬁbn for fhe disadvanfog_egi.l |

4. =Park Library is inierested in cellecting materials which

wou!d'cé__?i.nciﬁé with the development pf an Indian” -

Prog‘rom.'

5. Chippewa Blg Brothers 'o:nd;Sisfers is a stud‘en'f volunteer |

organization which endorses endeavors to carry out
= projects of human interest on u year-a~around basis *
with the Indian community.

- 6. The:Administration has given full endorsement to_the

“Indian Ed"u'_cc:fion Prr;ie'é:'f and rallied behind every phase

.\\‘ ) ‘
19 -
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- ofits develoipme:r}f. The A.dmiyni‘s;rofion and‘Sfaff also
playéd a key mleiin spoﬁsoring the Indian Symposium. -
These various areas of interest need _fo iﬁe foc’uséd upon ;ne maior'pno;gram o
which can be implemented within the fotal structure and r&sc';ufcés of fhé

University » | _ : D
-RECOMMENDATIONS FOR F;ROPOSAL !

Utilizing its many educational r‘esources, Central Michigan Uni‘versify
can study: the reasons for the drop-out rate cfméng Michigan Indions and

.ihniﬁafe programs spécificallvyrdesigned to help Indian students obtain a

3

relevant education which will meet their needs,

v
Myesy

: . 1. Programs:
. g ‘ .

A. In=service Training for Teachers: °

1. Develop and implement an Indian in-seivice

-~

1 : “  program for Education students at Cenfral h

Michigan University. * .
2. Develop and implement an Indian in-service
P ;

T

training program for teachers in the Mt.

i . s

= - X ' Pleasant School system. -Use Mt.. Pleasant

hStN

as @ model for a program which could be
‘expanded to reach all Mi;:higcm schools hgvihg.

.a significant Indian populaﬁon..




B.  Indion Studies Program:

B

1. Developa cuf;icbl.um |n the sf_t:ia(y of Native
Anierfcc_ns that dissemifncfe's knowledge c;F fhéir.
achievements of the p<:;sf qsb_ \;ve!- as of the
preser.if, and knowle '~ 70T eays in whio
Native Americans today are solving their

problems.

2. Recruit Indian students to Central Michigan

i

: University and provide {%ﬁem with specific

counseling, tutoring, and financial assistance.
& *C. . Job Training:

1. Develop and implerf;enf job fraining programs °

' specffically designed Fori Ir;di‘d"ns.

] 2, 'Use'lCenfrql Michkigan -Qréwi\;ersify as a job frdi’n'ilng

.

e “* area os well as a placement resource during and

N : % after tra ining.

C ML Staff:

>

Director:
The initial responsibility of a full-time Director.of

the Center would be to conduct in-depth research

‘_.‘l‘nfo' the Indian droprout rate in the Mt. Pleasant

N

A\S

~ school system. This might involve some experimental

i : - 14

B
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£

W

o

programs with Indian children in the local public

schoois.l Further responsibilities include:

‘1. "dev " ~ing and implen.. 7 in~ser

k!

/. uining for some students at Central Michigan
University, and for some fggg&hers in the
Mt. Pleasant scheols;

2. -beginning strategies to deveiop cburricula at

" Central Michigan University; -

nd

3. establishing and WOrkinzg with .a Cenfrolh Mi;higon’,'

| University Adv-i's"";ary Co,rﬁmii'féé to bééin pro=~

<

gram strategies; |

”
v
"

4, prepo-ring{'cmd monitoring thie budget for the

~
oo

~ total Indian Education Center; -
5. ‘:‘h“fring, trainihg, and supervising appropriate

staff;

6. disseminating information;

7. developing opprbpricfevfunding resources for

_the continuing _:'.'perafion of the Center.

-

=
Assistant Director:

The major responsibilities of the Assistant Director.

include:

.

ETS

ASN
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(. promoting - ~oportur - Central .
Michigan Uiiversity, and initicting job training
programs;

2. recruiting Indian students; ¢

3. coordination with the Educational Skills Center
in Helping Indian studenfs; C
4. coordinating Chippewa Big Brothers and. Sisters

4
-~ - RN

“programs ,

“I . ﬂFunding . - Y‘

AN

—

N .~
Y 2

Two fyi;é';).f' F,unc'iing‘_;ncy be necessary for the Center:

~initial funding for the first yedr and extended funding for

the continGi ng operation and expansion of the programs .

B

- Sources of funding for the initial fl;l‘ndivng’ for the'first

" year and extended fund\in‘g for the continuing operation

and'expon_sio-n_'of the programs’. Sourées of funding for

ki

the initial program are suggested as follows:

Director = Central Michigan Unij"versif)'fAl__]chfions :

BN

Assistant Dire"cfor,f.;‘\ Secretary ~ Institute for P'__A_garsbnal » |

e

. S
and Career Development

Kl

Equipméht, SMCS ~ Mt. Pleasant Board of Education

@
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PROPOSAL [1: AN INDIAN SCHOOL IN DETROIT

Within recent years, Native Americans throughout the country

have decided that it is time to begin passing on to the children true Indian

education, an education that is relevant and that can be taught only by °

fellow Native Americans. Through feac;hirig children by way of their own

. culture and in @ manner incorporating their own culfural values, rather than

via an alien culture, | m;aré Native Arrnévrriédhvch'iid'r'éh will find education
meaningful and ;mporfcmf once égaln. They will W|sh to sfcy in school

longer, cmd the’ drop-ouf rc:fes WI” be lowered Wlfn fhesev go<.::ls in mind,
many new lndion—cpnfrolled schools have been started all 'qcross: the cfbunfry.

v

. Concerned Native Amerlccns in Detroit,’ Mlchlgan, wish to begm

,/

“such a scho_ol_. It was w1fh fhe hope of provndmg perhnen!' data regdrdmg '

_g‘hé Fegsibilify of esfcbli'shing an lndian school_in Defroif fhof fhe Following v

L

porhon of this study was done. The prlmary Focus in fhe sfudy was on lndlan

community. suppoﬁ. We wanted to dlScover whefher fhe native populahon

in Defrolt would fruly supporf an !ndlon—confrolled school Addmonal

information was gathered r*‘egardin’g _Rossib_le‘ funding sources,; possible =

2
o2

building sites, and on the mechanics of actually beginnirg a schooi. (See
= o Do ' oo

3

pages 74-87 of the _,.complé';fﬂe report.)

AL
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PROJECT BACKGROUND_ |

' The Detroit areq sfudy began July 10, ]972 cnd ended Sepfember ]5

A-. B J\

1972, The ten-week pr0|ecf was orgomzahonclly dlvnded into fhree sépcrafe _
/ . -\“

Y

work perlods. During the first four weeks, initial orlenfcmon c:/nd plonmng\
SeSSVIOI‘lS were held. The general Indian education Funelng proposal allowed
for various trips to new, olreody-emsfmg Indian~controlled schools o obtain
) much-needed help and inFormdfior_x, from fherp. All bfkrig_s were also plannﬂe‘d_
-and carried-out m\\fhe first four Weel's. Anofher early objective was to com-
pose a s_c:mple questionnaire which could be changed and in.mpnove__d oFfer-
discussions with |oeclb lndion”people. o

w Within the second four weeks, emphr.sis was placed on carrying out

inferviews. Prior to intensive community interviews, attempts were made

&

to publieiie the stdy onthe radioa:and-ir}l mmmunif} meefing’s.‘ Relevaef |
rﬁafenals regardlng the esfobl:shmenf-of an alferncflve 5choel were con-_
fmually belng gofhered eroughouf the summer._ The final fwe weeks of.
the project Were prlmcmly used For final data collection and’-'reporf writing.
0‘.5 ) _ Three Indlen-controlled schools were visited mtnhe early parf of

fhe summer. The schools were locdted of“thefe, Wyomlng, Busby, Montanag;
and Mllwcukee,' Wisconsin, ™ A visit was also mode at the Coc_lifion of

o

Indian Controlled School Boards; Inc., in Denver, Colorado, and the,

3 ’

Native Amerlcon Rights Fund in Boulder, Colorcdo (Pch\s 57-62 oF the

complefe report contain a fhorough ac;counf‘of fhe§e schools.)
o k“\ N . ' .

“ ]8 . - :\'_' .
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During our stay in Colorodo", we learned more obouvf the Hi'sfory of the
Coalition and how it migh? help.us. They have written of themselves:
The Coalition of Indian Controlled~School Boards,
Inc., issan Indien organization. CICSBis a mutual, self—help
organ'izmi‘on composed of Indian schools that have gained con~
trol of ’rhe edqcational processes within fheir'communiﬁes.

: 'I:he chief aim and primary purpose of CICSB is to help

} ! e g ot . " ;»
strengthep the movement of educational reform and to assist = ~
- Indian communities e;stoblivs.h-|ocal~~‘confrel . The Codlition
provides fechni‘?.ﬁl'i-!égcl assistance and consultants based ™«

" in the field under the diliect eonfrol of the grass-;vooté people
b.e‘iing seli/ed‘fhereh, "beﬁ_clievel_o;ﬁ\i_ng e structure and relation- :
s‘hip on a one~-fo~one basis. befWeen tHe consulfents"cnd ”‘fhe

commumhes.v The CICSB was formally orgomzed in

December, 1971. 6 o

The Cdbliﬁon hcs been deeplv invoilved'in fhe‘sfruggles’of other scheo'ls and

.lS eoger to help other educohonol gnoups overcome as many of fhe sfcfe\or

N . \
federal obstacles as possnble. Although ‘rhey have wmked pnmonly»wufh

reservation groups;,fhey.are more than willing to work c'xlso_ _wifh urbcm ,

A . 0

e

6Cot::‘hhon of lndlon Confrolled School Boards, Newsleffer, 30 June

1972, p. 1.
o A



Indians: Contacis hqv_e" been made between individuals at Associcted Indians
‘of Detroit and Donald Wanatee of the Coalition. This 'iélati;:nship should be

maintained. The Coalition has offered to send a consultant to Detroit to help

orgarize the people and begin an Indian-controlled school in this area. Their

o .
) i

offer should not be bypassed.

FIELD RESEARCH

ST .

The fiﬂ;ld reséarch was conducted in a tri-county Detroit metropelitan
area. According to ]970.éeriwsusﬁﬂ§j0rés, 5,871 Indians reside in Detroit's
Wayne Co\unfy. aiéne,' ;(Perlf‘mops 50 per'c:enf c’)FHfBé Indian population '.in the
Detroit area is of C_aﬁadién cifizenship. See the compl.ete“ report, p."9,)

The Indian pbpulcfion is well“scaffered throughout Wo»))ﬁie’_ County as well as

in the two adjacent counties of Oakland and Macomb. One ‘area in down-

town Detroit has a high conceatration of Indians and that is the so-called
Cass Corridor. Another smaller concentration of Mative Americans appears
to be growing in the suburb of Dearborn, Michigan.

The Indians jn Detroit and its suburbs' are served primarily by four

Y .

:Indian=run service organizations: . The North American Indian Association,

Inc.; Associated Indians of Detroit; Indians of North America Foundation;

" _ond ‘Ametican Indian Services. All four organizations do their besf to help

aid their urban brothers and sisters, but éFFOrfs gre;dffen:duplic'ofed becguse

‘of a lack of communication between all gmupé.‘ The Native Americans in
: By o . : i . - L : :
A
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Detroit are desperately in need of one large Indian center which could cen-
. ;»\’a“

tralize and actually multiply ali available services. Many people are presently

~.

o

working toward that goal.
METHODOLOGY

There does not exist a comprehensive list of the names of all Native

:Americans residing in the -metropolitan Detroit area. |t was thervelfo:'f‘e impossible

N

to obtain a truly random sample; consequently, purposive sampling was employed.

Early in the p?oiec{,. lists.of names and addresses of Indian residents

9

were obtained from four souyces:— the membership list and new'sll;'effer mailing
list of the North American Indian Association, Inc.,:the mailing list of ,

Associated Indians of Detroit, and @ list from the Department of Social Services'

)

office of Urban indian Concerns. A fotal of 295 names was collected J*As ;
the inferviewing progressed, we were often given additional nomeS'b); the

Indians themselves. These names too were included in the sampling census.

-

Al ihtefviewersoyvorking within specific geographic areas were

given index cards bearing the names and dddr_ess‘es of Native Americans
residing ohly in that specific.area. As many people as could be located in
the four weeks available to us were interviewed. The final éample consists

of 10_57 individuals.

Semi-structured interviews were conducted fhroughout August and
eqr]y September. All interviewers carried out either personal interviews or
, mboel rviews - out €

v

e
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. telephone interviews. In only a very few instances was the direct mail

technique .utilized and then usually at the request of the respondent. The -
procedure was to interview either the housenold head or the spouse as long

as that individual was Indian. -

A rough;_z.df‘qff of fhé final "quesfionnoir.e was déveloped by Larry Mérfin
and Joann Morris. It was submitted for iﬁspecfio_n to a group of Indian people
prese;\f at a meeting specially called to éi_,scuss Indian education. A ﬁumber |
of suggesfifqrns were offered and incorporated into the final draft. (See
Appendix Aof the com'plefé reporf:)

- V;Thg_:_}’ntéﬂrview consisted of thirty quésﬁcns. The Fir_sf.ﬁffeen items
elicited general demographic data about the individual . The fingl fifteen
were either open-ended orl>-forced-choilc:e quesﬁo_ns;, and related directly to

the matter of establishing an Indian school in the Detroit metropolitan area.

EY

~~. .

' Weekly contacts were maintained with the research assistants. As

finished questionnaires were tumed‘in, they were checked for completeness.

If answers to particular questions were uncleor or not received, attempfs

were made fo recontact the respondent. If that fdiled, the indi;’;i.a;ﬁafs'

response to that particular item had o be classified as Information Not

Received .

All responses to the questions have been categorized. and each

“respondent's answers itemized accordingly. (See Appendix B of the complete

B Eépb’rf"Fo,_r a thorough analysis of. all res ‘nsegs iven by the 105 informants. )
, % esponses g y
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A more generalized breakdown was typed and mailed to each respondent”

o

along with a letter fhdnking them for their help..

“

'DETAILED FINDINGS

A total of 105 Naﬁ_ve Americans were innferviewed,» 38 males and 67
| ~ females. Almost one~half of the respondents (51) résfded in Defr;Jif while -
‘fhe remaining 54 were Fro;'n outlying areas. Included in the sqr;lple were people.
as young as sixteen aﬁd as old as s‘evenfy—eighf.b The a\l/clarage age .\_/vas 41.

Although the majority of Indians.interviewed were not born in.

3

Michigan (79 out of 105), it appears that once they settle here, fhvey remain
and become a very stable gboup.- The average length of time as & resident in the

tri-county Detroit area was, 23 1/2 years. The majority (73 out of T05) were also

K

married.,

Twenty-one different tribal nations were represented in the sample

population. Slightly over one=third of the respondents were Chippewa. The

o

. Mohawk and Oneida nations were also well represented. All fespondenfs were
. : i L . » .

Native Americans, over one-half (58) claiming to be full bloods. Among
h " . the married respondents, the majority (41 out of 73) did also marry Indians.

Among the 80 inForman’rsvhclzvi’ng children, there was an average of

’

‘three children per family. The total m]ml?er of pre~school age children in-
volved was 36. The total numberof school age‘sglhildren'inyolved was 100:
69 in grades 1- 8, arid 31 in grades 9 - 12,./"/"2

{ B /
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The educational level aunieved by the ;;arc_ants was also fcbu(lofed .
Among the 73 morrfed"respo.ﬁdéni*s, where both parents were still in the
‘home, 29 (40%) reported an education equal to their spouse. In Zg.instd'nces., -‘
the father's educcffoﬁ was reported as higher, and in 18 cases the motHer's
educationvwas higher. The,ma'ior‘i.fy of indiéns interviewed (73 out of 105)"
did not attend government—rlfn Indian schoois;’ .

An"‘aff’empt' was made to determine whether or not the younger
generation is receiving Jmore education than ‘their parénfs did. Au%‘omdtically ,

-~

however, in c;ompleffng such a onbulétfon, 21 respondents could not+be in-
cluded since they had n; children.‘. Another gr;)up §F 38 had to be excluded
because their children were sfi“ too young to bé able to determine whether
or not fhéy _vv"o'“l}{'df-c?}/en,fuoll_y‘ surpass ,fheir.parents' education. However, in

31 cases out of the remaining 42-for whom full information was given, in

fully 74 percent of the cases, the data did show that the children had indeed

reégived a higher edication than their parents. in the Touche, Ross and
Company report, the suggestion was made that among the younger generation,
education seemed to be increasing in importance.” We are able fo offer some

verification for this theme; yet-it must be given cautiously since our eventual

sample size (42) was so small .

. o . c

7Touehes, Ross and Company, p. 46,
.31
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high since both parents were employed full time.

The average monthly income was calculated to be $559.02. The
primary souce of income was through the employment of one or both house-

v

hold heads. In ten instances, the family's income was reported as rather

When questioned about theirinitial reaction to the words "Indian

School, " almost one~half of the respondénfs (51) replied with a positive attitude.

Among 43, the-initial response was more negative in that their first ‘thoughts

o

were of second-rate, governmenlfjr”un schools. After thjs-_vquesfioniwds asked
(number 16 on the q‘luéstiénn@ire),— it was an if':tegrcl part o__F e:;c;h.‘i:{ritc;r\;ica:\\il
to explain thoroughly todc);'s newér concept of an .Indic;l‘;\."’;qhool

All interviewers were instructed to be sure i‘o stcﬁfe’fhcf fhe new

idea of anindian school is one fun’ by Indian peop\le.,: At fHe mew séhodl'}_

Indian ‘children would have the opportunity to be fogeﬂ%er and to be-instructed

—

* not only in regular academic subjects, but in Indian-oriented’subjects as well .

Indian teachers and ‘Indian counselors would be employed in such a school .

When asked if fh&ey- would:be interested in seeing such an all-Indian 'schop‘l

s

. somewhere in Detroit, theloverwhelming majority (103 out of 1.05) answered

¥
V

yes. E)ighfy-nine of those:‘x?103 said that they were “very" interested in suc.h“

a school. :
. : _ 3 & L .-
E-=cti, one~third of the respondents (35 out of 105) believed that

¢ the ‘ndian ==  should be begun as cn‘eile.mentcry school . Twenty=six

individual. ask=d that it be begun as a'secondary school in order to catch

- 4
4

32
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. the drop-outs; while/19 cthers felt that it req“y should be begun at the rre-—

}‘l
school level ‘

The subjects most often requested in i‘he Indian. school were Indian

history, Indian ldnguages, Indian culture, crafts, Indian singing and doncing,

Indian art, and Indian religion.

Among the 105 Indian respondents, 47 felt that an al1-Indian school

'_boord would be the best qualified to cHoose fhe type of sub|ecfs taught and

. books used. When questioried about who should be mvolved in the total

plqnmng of the school, aslight mo|or|fy (56 out oF 105) replied that oniy

:_"lndzons should The remaining 48 who responded felt that some nop-lndlons

should also be included in-the over-o” plqnnlng; : /

-

The mo|or|i’y of respondents (66)- dld'nof Feel fhc:f fhe sfudyl ng

of Michigan Indians should be emphoq:zed rather they ﬁteferred fhof all

tribes be studied equqlly An overwhelmmg majerity (91) felt fhcﬁ both '

Q

~ Indians of the past and confemporary lndlqns need to be studied, neither

to the exc;lusion of the other.

> Most Indian respondents (80) preFerred that 1;he schoo! = strictly
a day schooi from whlch the children refurn hqme each oﬂ'erno—* . 'Al'mc;f :
one—h it (51 out of 105) felt that the lndlon school once este=lizned should
ope,rme complefely seporofe from fhe regular Defropf public s===l system. .
Apofher.one-fhlrd, however, felt thf it should remain eombmea: with the

regular school system. Many others were uncertain .

26



A variety of arisw:ers were received fo the question of where the
A gchool shouI:d be located. In general, however, there were three categories
receiving the greater number of re5ponses.t...5ixfeéin individuals felt ;haf the
school should ’be neor:; large lﬁdian population and/or in f';he inner c:v.ify.
:Thirty-five respondents (one-third)ibrefgrred that ﬂ;e school be located in
Wayne C;?uni'y, but furt_her out from fhe'downfoyvn area. Thirty=six indians
(one-third) requested that tlr'\ewschoql be: :in the suburbs where more land is
available. \ -

Once the school wds begun-and if it received full accreditation,

z 4 B

the majority of Indians (96) would send their children to such a ééhool . If
. v ’). _ ; .
full accreditation was not:received, however, only fs’light.ly over ‘o.ne—hc!-F
of those ini“ervieWed;l(53 out of 105) vgou!d still send fhéir childrer; . Another
ZtG‘were uncertain, while 32 would defihifeiy not send their c_hild%en .
| ln. ‘fhe final questions asked reqi?fésﬂng help for the school, fully
73 of e respondents Lepiied that they vyo:uld be willing fo serve'on_v the :iAl:—
Indiar 3ého<;l Eo:rd. Ano*her 88 cl=imed to be willing to volunteer éf {=ast

a coupie of hours zer week os a part-of the school staff. (A thorough [fsta

6? the detailed finds is presented ir Appendix B of the complete report.
RECOMMENDATIONS
To summarize the finds very briefly, i think we can safely say th="
we have been able to demons:frafe ovémhérnﬁng‘lndicn communify suppor:

34
27

(X




3

for the idea of establishing an all-Indian schoo! run school somewhere in the

Lo

Def.roi.'r metropo“.fcm area. We have a.lso‘been able to offer.other valuable
dé&tailed inFormaH;;nm regarding the t.ype of schoql it should be. H’To recapi-
rulate: it should start at the efementary level and offer é;gursesl in Indian
hisfo&, |anguages,}'crts. and crafts, culfure,_ singing and dancing, and religion.
| The school ShQL,’;!d be p!ann;ad primarily by Indians. The all-Indian school
. board shouid.-clhoose'the subject moHerlond L\oéks to k;e used. Michigan Indians
should not bg emphasized but both past and contemporary lndions"shouid. The
school should be o day schol separate trom the Detroit Eubiic School System
and it sli\ould be‘. located away from the inner city. “

“(Thg‘compiete report ends with detailed information on the mechanics
of setting up a school‘.-- c zrtification reguiofions, fire inspéfction information,

building avc iability, etc. Anyone attempting to set up a school should study

the complets report as = | as its appendices.)

N

free
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